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INTRODUCTION

The lack of teacher diversity has been an issue of national importance for the past several decades. While 
the student population continues to diversify, teacher demographics remain predominately White, female, 

and middle class.1 Diversification of the teacher workforce has been found to result in significant positive out-
comes for all learners in PK-12 settings but most specifically for diverse learners. Research indicates that for 
diverse learners, exposure to same race teachers has a positive impact on test scores, teacher expectations, 
teacher perceptions of students, and teacher-student relationships.2, 3 It also has been shown to result in fewer 
unexcused absences.4 

Leadership has also been found to be influential in increasing teacher diversity. For example, research sug-
gests school principal race affects teacher racial composition, as Principals of Color are more likely to hire 
Teachers of Color.5,6 Given that the principal pool is predominately drawn from the teaching workforce, ensur-
ing Teachers of Color are recruited into and remain in the field is essential to efforts to diversify the teacher 
workforce.  

The impact of exposure to and engagement with diverse educators in post-secondary settings mirrors that in 
PK-12 settings.7 Post-secondary faculty diversity has been found to positively impact graduation and transfer 
rates and reduce dropout rates in community college.8 For Black and Latinx/a/o students, having professors 
from the same racial/ethnic background leads to increased college completion rates. Research also suggests 
that engaging with racially and culturally diverse faculty leads to “greater understanding and respect for others, 
inspires creativity, enhances problem-solving skills, and ultimately prepares students from all backgrounds to 
become good global citizens (p. 1).”9 

Given the benefits for all students, but specifically Students of Color, to learn from and engage with Teachers of 
Color, we propose a strong need for Teacher Candidates of Color to have opportunities to be mentored by and 
see highly effective teachers in action who also come from similar racial, ethnic, and linguistic backgrounds. 
Such opportunities would be equally beneficial for all novice and veteran teachers, regardless of their racial, 
ethnic, and linguistic backgrounds given the research findings noted above. Considering that the existing 
teacher workforce remains predominately white and female, there is sparse opportunity for this to take place.10 
The Branch Alliance for Educator Diversity (BranchED) Teacher Video Project is designed to address this need. 
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Branch Alliance for Educator Diversity (BranchED) is a professional services organization and a collective of 
university faculty and leaders advancing educational equity and excellence by expanding individual capacity, 

enabling supportive relationships, boosting institutional effectiveness, and collaborating with communities. It is the 
only nonprofit organization in the country that prioritizes strengthening, growing, and amplifying the impact of edu-
cator preparation programs (EPPs at minority serving institutions (MSIs) and other institutions that serve a significant 
percentage of Students of Color. These institutions serve a central role in diversifying the teacher workforce.  

BranchED’s goal to diversify the teacher workforce and intentionally champion educational equity for all learners 
is accomplished through application of BranchED’s Framework for the Quality Preparation of Educators, which 
identifies six critical focus areas that teacher preparation providers can leverage to redesign their programs. 

Two of these focus areas (Community of Learners and Data Empowerment) provide the foundation for the 
remaining focus areas. Practice-Based Approach, Inclusive Instruction, Equitable Experiences, and Intersec-
tional Content comprise the remaining areas. 

The Framework outlines a roadmap to creating teacher preparation programs that meet the needs of our in-
creasingly diverse student body. It seeks to build equity-oriented educator preparation programs that prepare 
educators to reflect, respect, and reify the value of the diversity of America’s PK12 school children. 

This brief details BranchED’s Teacher Video Project, the goal of which is to develop a library of teacher video 
cases showcasing highly effective, equity focused Teachers of Color implementing Evidence-Based Practices 
(EBPs) in diverse settings. This work is situated within the principle of Practice-Based Approach, which en-
gages candidates in direct experience of teaching practice and focused critical reflection. The video cases and 
supplementary materials provide teacher candidates and others the opportunity to see highly effective Teach-
ers of Color in action. 

BRANCH ALLIANCE  
FOR EDUCATOR DIVERSITY

TARGETED 
IMPACT

COMMUNITY  
OF  LEARNERS

DATA 
EMPOWERMENT

INCLUSIVE 
INSTRUCTION
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The use of videos as instructional tools in teacher preparation has been in place for some time and has been 
shown to promote in-depth analysis and higher order thinking.11 They also provide a “common point of ref-

erence for reflection and the social construction of knowledge about teaching.”12 Videos can provide individu-
als a common ground to explore and discuss puzzles of practice from multiple viewpoints and perspectives. 
They exemplify the importance of noticing, allowing viewers the luxury of revisiting instructional decision points 
and deconstructing what is taking place with peers and professionals who can help guide the process. 

The shift to online instruction due to the pandemic created increased interest in and use of teaching videos 
as an alternative to traditional face-to-face field experiences. There are multiple libraries of teaching videos or 
video cases such as the National Board for Professional Standards ATLAS (Accomplished Teaching, Learning, 
and Schools®) and Teaching Channel. These provide a variety of videos of accomplished teachers (i.e., high-
quality, highly effective teachers) teaching specific subject areas, and grade levels in varied school settings. 
They are authentic unedited videos that include the teacher’s reflection on the lesson and accompanying 
materials. Full access requires a paid subscription. This can be challenging for MSIs who serve diverse students 
many of whom come from low socioeconomic backgrounds and already face larger student debt loads than 
white students.13

While these video libraries do provide opportunities to see exemplary teaching practices, most of the teachers 
in the videos are white and female. BranchED saw an opportunity to create a resource that would help close 
this gap, thus the impetus for the Teacher Video Library. Through this resource, individuals can watch a variety 
of videos that showcase highly effective diverse teachers in their classrooms using EBPs that are explicit, sys-
tematic, and focus on key foundational skills. 

Furthermore, recent emphasis on performance-based teacher assessments (e.g., edTPA) have challenged the 
way teacher preparation programs prepare their teacher candidates. The Teacher Video Library is structured 
as such to demonstrate knowledge and skills through authentic teaching artifacts (e.g., student work), writ-
ten reflections, and video cases in a diverse classroom environment. Individuals who watch these videos are 
guided through the thought process of how a highly effective teacher prepares, implements, and reflects on a 
lesson. Guiding questions are also provided to assist the viewer in reflective practice that could improve their 
own instructional skills.14

VIDEOS AS  
INSTRUCTIONAL  
TOOLS
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The Teacher Video Library is a password protected video library comprised of highly 
effective Teachers of Color teaching content specific lessons in a variety of educa-

tional settings. Each five-to-seven-minute video case is accompanied by a teacher iden-
tity template, instructional guide, three to five student work samples, and a reflection by 
the teacher. In addition, each video case includes guiding questions for the viewer to 
consider. 

Planning the Process 
The BranchED project team met multiple times with participating EPPs to share the 
purpose of the project and strategize recruitment of district partners. Once both EPPs 
and district partners were confirmed, an initial meeting to launch the project was held, 
followed by monthly work meetings. In between these meetings, project team members 
collaboratively worked to create a shared vision of the project, identify characteristics of 
highly effective, equity focused teachers and primary focus areas for the video cases, and 
develop a handbook to guide the development of video cases. 

TEACHER 
VIDEO LIBRARY
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Shared Vision 
To develop a video library comprised of highly effective, equity focused Teachers of Color teaching content 
specific lessons in varied educational settings.

Characteristic of Highly Effective Teachers
The project team was comprised of subject matter experts in teacher preparation. One of the first activities 
engaged the team in brainstorming characteristics and/or skills of highly effective teachers, which would 
serve as a guide in selecting the teachers who would take part in the project. Ideas were captured via a 
Jamboard. Through affinity grouping, ideas were categorized into domain areas based on shared character-
istics and cross walked to BranchED’s Framework for the Quality Preparation of Educators15 and existing 
research. 

Domain Areas

Community 
of Learners

The teacher demonstrates 
leadership with students, colleagues, 
administrators, and other key 
stakeholders in the school, district, 
and community through effective 
communication and outreach. 

The teacher uses a variety of formal 
and informal methods of assessment 
to systematically gather data 
about student understanding and 
performance.

The teacher formally and informally collects, 
analyzes, and uses student progress data and 
makes instructional adjustments accordingly. 

The teacher collaboratively engages in 
ongoing professional learning.

The teacher uses evidence and 
feedback from colleagues to continually 
evaluate and improve their practice.

The teacher reflects  
on their practice.

	 The teacher has regular and thoughtful communication with 
caregivers and other community and school stakeholders. 

	 The teacher is mindful and intentional in understanding 
individuals’ culture and language.

	 The teacher highlights school and district policies that lead 
to systemic inequities for students and addresses how to 
change those policies. 

	 The teacher uses formal and informal assessments (e.g., exit 
tickets, student data) to inform lesson planning. 

	 The teacher uses data to address the differentiated needs of 
all students.  

	 The teacher engages students in goal setting and decision 
making. 

	 The teacher uncovers students’ prior understanding of the 
concepts to be addressed and attends to students’ miscon-
ceptions/incomplete conceptions. 

	 The teacher reflects on instruction and adjusts as student 
learning occurs. 

	 The teacher systematically gathers, analyzes, and uses rel-
evant data to measure student progress, to inform instruction 
through informal and formal assessment.

	 The teacher sets professional goals for themselves to 
enhance their own practice based on feedback from peers. 

	 The teacher participates in collaborative ongoing 
professional growth opportunities to support student 
learning. 

	 The teacher continuously reflects on instructional practices 
to enhance student success.

Principle Definition Look Fors

Leadership

Data 
Empowered
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Equitable  
Experiences

Intersectional 
content  

The teacher designs clear, well-
organized, sequential lessons that 
reflect subject-matter expertise. 

The teacher plans instruction through 
integration of culturally and linguistically 
sustaining practices, social and 
emotional learning, cognitive science, 
and trauma informed care to improve 
learning outcomes for all students.

The teacher uses knowledge of 
students as learners, content expertise, 
and school context to plan and execute 
lessons that yield positive academic 
growth for all. 

The teacher creates a safe and positive 
classroom climate that is student 
centered and encourages positive 
social interaction, active engagement, 
and self-motivation. 

The teacher understands and applies 
research-based theories, principles, 
concepts, and skills to plan and execute 
high quality and effective lesson plans. 

The teacher uses students’ funds of 
knowledge to plan learning experiences 
that are meaningful to students. 

	 The teacher uses SMART objectives to design their lesson 
plans.  

 The teacher uses differentiated instructional strategies 
based on student needs.

 The teacher incorporates learning experiences that are 
aligned to lesson objectives.  

 The teacher checks for understanding and miscues 
throughout the lesson.  

 The teacher provides learning experiences that make the 
content accessible and meaningful that provides higher-
order critical thinking, and collaborative problem-solving 
opportunities. 

	 The teacher embeds evidence-based practices 
throughout their lesson that are aligned to and 
differentiate for students’ diverse backgrounds and 
needs (e.g., special education, SES, cultural, racial, and 
linguistic differences). 

	 The teacher has clear expectations, routines, and procedures. 
 The teacher communicates effectively with students, parents 

or guardians, district and school personnel, and other 
stakeholders in ways that enhance student learning. 

 The teacher implements a positive behavior support system. 
 The teacher creates a safe space for the students that 

encourages positive social interactions.

	 The teacher links concepts and key ideas to students’ 
prior experiences and understandings, uses multiple 
representations, examples, and explanations. 

 The teacher uses students’ funds of knowledge to plan 
learning experiences that are meaningful to students. 

 The teacher provides learning experiences that make the 
content accessible and meaningful that provides higher-
order critical thinking, and collaborative problem-solving 
opportunities. 

	 Teacher ensures lessons align with state and national 
standards, include evidence-based practices, and consider 
both developmentally appropriate and culturally relevant for 
diverse learners. 

 The teacher has repertoire of effective instructional 
strategies and remains abreast of current research and 
pedagogical innovations.

	 The teacher links concepts and key ideas to students’ 
prior experiences and understandings, uses multiple 
representations, examples, and explanations.

Principle Definition Look Fors

Inclusive  
Instruction
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Primary Focus Areas
Based on EPP and district needs, the project team 
identified mathematics at the elementary level along 
with literacy as primary focus areas for the video cases. 
Research is clear on the need for students to have a 
strong foundation in mathematics in the early years as 
a pre-requisite for future mathematics success; it is also 

an essential building block for success in the latter years of a student’s education.16, 17, 18 Unfortunately, the 
research also shows that early childhood educators’ readiness to teach mathematics is limited. “They are either 
poorly trained to teach the subject, are afraid of it, feel it is not important to teach, and typically teach it badly or 
not at all (p. 3).”19 Thus, observing highly effective teachers demonstrate the use of EBPs in early mathematics 
instruction would provide teacher candidates a model for effective mathematics instruction. 

Research shows that many literacy approaches used in educator preparation programs (EPPs) and Local 
Education Agencies (LEAs) are lacking in effective strategies and implementation of evidence-based strategies 
(EBPs).20 Important foundational literacy skills are often not explicitly taught to pre- and in-service teachers.21 
Thus, it is imperative that EPPs and LEAs have the knowledge of these important literacy skills. The Teacher 
Video Library provides the opportunity for the viewer to observe highly effective teachers implementing 
evidence-based literacy instruction that is explicit and systematic to improve student outcomes.

Teacher Video Library Handbook 
The purpose of the Teacher Video Library Handbook was to provide explicit instructions for the highly effective 
Teachers of Color on what to do before, during, and after filming. The team felt it was important to create a 
detailed guide which would include parameters for supplementary materials to ensure consistency across 
all video cases. These supplementary materials (teacher identity template, classroom context template, 
instructional guide, student work samples, and a teacher reflection template) contextualize each video case.

“I am excited to know that I am going 
to be part of a project that is going to 
help other new educators grow.”  

Teacher of Color
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The Teacher Video Library is structured such that viewers can select video cases that address 
a particular domain area (instruction, assessment, social and emotional learning, and collabo-

ration), grade level (e.g., Lower Elementary, Upper Elementary, and Secondary), and EBP (e.g., 
Check for Understanding, Explicit Feedback, modeling, etc.). Once the viewer selects the video 
case, they are provided specifics regarding the EBP that is being implemented, a brief overview 
of the video, and guiding questions to consider while watching the video. Each video case study 
also has accompanying discussion questions that are timestamped for the facilitator and/or view-
er. These questions identify key moments throughout the video that will encourage the viewer 
to reflect and discuss instructional moves and teacher and student behaviors. Context matters in 
education. Supplementary materials that accompany each video case assist the viewer in building 
background knowledge and gaining a deeper understanding of what influenced the teacher to 
make instructional decisions.

Supplementary Materials 
The following table details each of the supplementary materials that accompany the video cases 
and how a viewer would use the information. 

STRUCTURE 

Teacher 
Identity 
Template

Student 
Work 
Samples

Classroom 
Context 
Template

Instructional  
Guide  
Template

Teacher  
Lesson  
Reflection

The teacher shares information 
about their identity as an individual 
and as an educator. 

3-5 student work samples that 
were completed during the 
filmed lesson.

A detailed description of the 
class including classroom layout, 
routines, instructional approaches, 
and peer interactions.

The teacher shares their 
lesson plan in its entirety 
and highlights the evidence-
based practices he/she used. 

Teachers critically reflected 
on multiple aspects of the 
lesson. 

Viewers can review, reflect, and discuss 
how the teacher’s identity influenced their 
instructional decisions and practices.

Viewers can see how students 
responded to instruction.

Viewers can see the unique features of 
the school and classroom setting and 
how that can affect their planning and 
implementation of the lesson. 

Viewers can gain insight on how a highly 
effective teacher plans to address their 
students’ understanding of the context, 
instructional support, and assess learning. 
Reviewing the instructional guide will help 
the viewer situate each video case in the 
broader scope of the lesson.

Viewers can see the importance of 
reflection as part of the teaching cycle. 
The highly effective teacher discusses 
successes/barriers of the lesson and 
articulates changes they might make to 
future lessons.

Type of Supplementary 
Material Definition Purpose
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VIDEO CASE: 
CONCRETE-REPRESENTATIONAL-ABSTRACT (CRA) STRATEGY:  
3rd Grade Math

Landing Page of Selected Video   

Evidence-Based Practice:  
Concrete-Representational-Abstract (CRA) Strategy

Concrete-Representational-Abstract (CRA) Strategy provides multiple opportunities for 
practice and demonstration to help students achieve understanding of the mathematical 
concept through modeling and connecting the concrete to a representation of the 
concrete.

Video Case Overview:

This clip shows the teacher 
engaging her students in 
beginning work with division. 

Guiding Questions:

 Consider how Ms. Sutton 
uses CRA Strategy to 
engage her students.

 Consider the impact CRA 
Strategy has on student 
learning.

Settings

Example
The following provides examples of what the viewer will see when accessing a video case. 

The video case highlighted below is of Ms. Sutton teaching a 3rd grade mathematics lesson using 
the EBP Concrete-Representational-Abstract (CRA). 
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Discussion Questions   

Supplementary Materials  

To learn more about the teacher, classroom, lesson plans, and student work  
click on the links below. 

Stop & Discuss Questions for CRA Strategy

At timestamp 0:20, Ms. Sutton starts by asking, “What makes a group equal?” How 
does this opening question help avoid future misconceptions during the video?

At the 1:19 timestamp, Ms. Sutton starts to walk around the room to check for under-
standing. As she walks around, she praises the students as they work on completing 
their task. How does praise enhance student resilience and learning outcomes?

At timestamp 5:46, A student shows their answer before being told to. How does Ms. 
Sutton redirect the student while still ensuring a positive classroom culture?

To learn more about the teacher, classroom, lesson plans, and student work 
click on the links below.

  Sutton Classroom Content.pdf 

  Sutton Teacher Identity.pdf 

  Instructional Guide.pdf 

  Student Work Samples L1.pdf 

  Teacher Reflection.pdf 
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As we reflect on the development of the Teacher Video Library, several findings emerge. Participation 
in the Teacher Video Library project allowed EPPs and district partners to reach a consensus as to 

what characteristics a highly effective teacher encompasses. It was also an opportunity for teacher educa-
tors and district partners to bridge the research to practice gap, particularly in evidence-based practices, 
research-based practice, and a promising practice. While these terms are often used interchangeably, the 
literature in this area indicates these terms all have very different meanings.22 We realized to ensure consis-
tency and a common understanding, we needed to develop a database of EBPs and corresponding defini-
tions. This list will enable future team members to be able to clearly identify which EBPs are being used 
in the lesson plan. In addition, it is our hope that this will help educators make stronger connections when 
creating and reflecting on their instructional plan. 

LESSONS LEARNED

CONCLUSION

“Recording the videos allowed me to 
really see myself in action. I was able  
to recognize areas of strength and areas 
where I can grow.” 

“Recording the videos allowed me  
the opportunity to really reflect  
on my practice.”

- Teachers of Color

The impact of the BranchED Teacher Video Library is 
immeasurable. Exposing pre- and in-service teachers 

to highly effective Teachers of Color not only positively 
impacts education completion rates but allows others the 
opportunity to see strong, successful instruction mod-
eled by racially and culturally diverse highly effective, 
and equity focused educators. 

If you are interested in learning 
more about the Teacher Video 
Project and how you can get 
involved, please reach out to us at 

pk12@educatordiversity.org.
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